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Commentary 
 

Can "Educational Excellence Everywhere" play its part in tackling social inequality? 
 

In assessing the relevance of the Educational Excellence Everywhere white paper to 
supplementary schools it is encouraging that many of the paper’s aspirations are 
about giving parents and communities more control over their children’s education. 
The paper’s aspiration of “want[ing] academies to use their freedoms to innovate and 
build more stretching and tailored curricula, to meet the particular needs of their 
pupils or their local area or the particular ethos of the school” (Morgan, 2016, p. 90) is 
very encouraging. However, it does make me wonder, which ethea or local areas are 
envisaged or favoured. This is an important question because ROTA (2014) clearly 
observes that parents from BAME communities appear to be at a distinct disadvantage 
when applying for Free School status. In fact, ROTA (2014, p. 5) identifies that, “[t]here 
is a lack of transparency and clarity in the Department for Education’s information on 
the free schools programme and their feedback to proposal teams”. So, for BAME 
communities in some “local areas”, there does not seem to be an equality of 
opportunity to enjoy the same educational control of other communities. This point is 
emphasised by their other finding that “[t]here are indications that the aims of the free 
schools programme are failing to address educational disadvantage and may be 
exacerbating socioeconomic and ethnic segregation in some areas” (p. 5). 
 
So what does this mean for supplementary schools?  
 
Supplementary schools already offer the type of “tailored curricula, to meet the needs 
of their pupils” but without government support. Supplementary schools already 
support parents in understanding and engaging in the education of their children in 
ways recommended by the white paper’s “online parent portal” (Morgan, 2016, p. 17). 
The success of these schools in helping to boost mainstream attainment of their pupils 
is well-known (Maylor, 2012). However, despite the benefits brought by these schools 
they remain unsupported and what is more worrying, when communities want to build 
on these successes and innovations by consolidating their schools as Free Schools, 
they are being consistently turned down and are also consistently unaided in accessing 
the system of Free School support (ROTA, 2014). So how genuine are the government’s 
aspirations to raise education attainment for everyone? This is a key question 
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considering the white paper’s aspiration to approve 500 new Free Schools by 2020 (p. 
61).  
 
Elsewhere (Clennon, 2014), I explore the truly incendiary nature of a critical pedagogy 
that means children (and communities) are taught to see how social injustice works 
and affects them. However, how can we make critical pedagogy fit within a neoliberal 
educational terrain that requires young people to be educated for employment (at the 
apparent exclusion of self-development), when it is neoliberalism itself that critical 
pedagogy is critiquing? Even, if we accept that through the heroic efforts of their 
communities more students from BAME backgrounds are going to university than 
ever, how then do we square a near-universal ‘education for employment’ with the 
sobering statistic that BAME graduates are more than twice as likely than their white 
counterparts to be unemployed after graduation? (Allen, 2016) If education is failing 
BAME students in the employment market (for which it is increasingly purposed) then 
what is the real purpose of education? Is education really about perpetuating social 
inequality and upholding the structural inequalities of the market? These are serious 
questions in the context of a stagnating social mobility.1 
 
So, again, what does this mean for supplementary schools? 
 
Supplementary schools are going to have to engage in a long and hard strategic re-
think about their structures (of governance) given some of the structural inequalities 
outlined, earlier. Supplementary schools are also going to have re-frame their 
identities around the fight for social justice in their communities, as grassroots 
community organisations. In fact, community organising is going to have to become 
an important strategy for supplementary schools that will need to include partnership 
working with other schools (forming consortia) and other agencies (and educational 
establishments). Only a concerted effort of community organising, with its implicit 
political connotations made explicit, will stand any chance of forcing a state of equal 
opportunity for all. Equal opportunity for all? For starters, addressing the BAME Free 
School success rate will have to be prioritised, so that central government funding can 
at last support the innovative pedagogies that many BAME communities generate. If 
our schools (of whatever type we choose) can become community hubs of educational 
excellence, this will also help to regenerate local economies through enterprise. 
Although talk of enterprise2 still falls into the category of normalising neoliberalism, is 
there an opportunity for making neoliberalism work for BAME communities? Or is this 
                                                           
1 I am also implicitly asking ethical questions of the state and its use of education for its processes of 
citizenisation. (Clennon, 2016) 
2 The real question here is of “self-help”. Can self-help turn neoliberalism to its advantage without (re)-
producing its structural inequalities or is “self-help” about creating an entirely new system? 
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yet another false consciousness (or hegemony, even) designed to keep BAME 
communities stuck in their positions of inequality (which have market value to the 
system) by giving them hope of a better neoliberal future? 
 
 
For more symposium commentaries visit  
https://critracemmu.wordpress.com/making-education-a-priority-meap 
 
Dr Ornette D Clennon 
Visiting Enterprise Fellow 
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